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Form spoken
written

word parts

form and
meaning

Meaning

concept and
referents

assoclations

Use

grammatical
functions

collocations

constraints on

use (register,
frequency ...

e T e o kg kg

o

R
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What does the word sound like?

How is the word pronounced?

What does the word look like?

How is the word written and spelled?

What parts are recognisable in this word?

What word parts are needed to express the
meaning?

What meaning does this word form signal?

What word form can be used to express this
meaning?

What is included in the concept?

What items can the concept refer to?

What other words does this make us think of?
What other words could we use instead of
this one?

In what patterns does the word occur?
In what patterns must we use this word?

What words or types of words occur with
this one?

What words or types of words must we use
with this one?

Where, when, and how often would we
expect to meet this word?

Where, when, and how often can we use this
word?

In column 3, R = receptive knowledge, P = productive knowledge.
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5 % % (Borg, 2003, 2009)
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At By (VH—F 7T XF3>)

* RQI: To what extent do teachers teach vocabulary based
on their TC?

 RQ2: How do teachers conceptualize vocabulary
knowledge and how does the conceptualization affect

teaching practices?

* RQ3: To what extent do teachers believe that vocabulary
can be taught in class?

* RQ4: How do teachers evaluate students’ vocabulary
knowledge?

11



oL E LED (RQI)

* RQI: To what extent do teachers teach vocabulary based
on their TC?

Q9 (ERICTEDOWERETEE) — binomial test, z-test
(50%AEN/"AFTTV)RY)
*Ql (BEMBOBHER) X Q5 (RROHFEREE) -
Wilcoxon + IR E (r) THISE = HR:E

12



Yol oz L= (RQR2)

 RQ2: How do teachers conceptualize vocabulary knowledge
and how does the conceptualization affect teaching
practices?

* Ql (ERWABOBIZL) > BBROHEH - Ele (BEJT57)

+ Q5 (HERIBMOIERAE) > FriedmaniRE, Wilcoxon B &
+3RE-> FBOTHE. FHCIT S 7, EALITWHEIT S 7

e Ql X Q5 OISO Hr— Wilcoxon + B8 +E—Frwwv 7
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ot E Lz (RQ3)

ENDL D
* RQ3: To what extent do teachers believe that vocabulary
can be taught in class?
* Q12 (BREIBRETHALGNSD) - S/ Bbhw, D
2EE*MHITZ7+%
QI (EBREEIIHITTVWEERE) > KRR (BIJ7 57+
7 NI E)
*Q8 (BWiEH : kEZDEEBEZEIN) > ATT V1 > H
- Ble > EHb (BAE - RE@H)



Yol ozx L= (RQ4)

* RQ4: How do teachers evaluate students’ vocabulary
knowledge?

cQl4 (GEEAEE) = HE - BlE. %757 (count & %)
*Ql4 X Q6 (G r B =E=FROMEE) > dZ+ E— b~y
7 CHEE R HRAL

*Ql4 X Q5 (BERrFMmnELEM) <« (5142:E/mTEE) —» Q5
2 hHT TV THNIECAR 7O REZITEZ S
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b %8 75 05

c BIE 638D BRTEA 5 BAASKIEHER(EFL)

e 7T — % 1 BBIRA v BHEZRRNDT 77—+
« 1—F 4 > 7 : Qualitative content analysis (Selvi, 2019)

s AT HE - O RkFE, @ HERMEH (—EH0HERM)
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ZhnE

Duration of Teaching English
15 - 20 years
8.2%

1-5 years
8.2%

20 - 25 years
14.8%

5 - 10 years
11.5%

Longer than 30 years
13.1%

10 - 15 years

23.0%

25 to 30 years

21.3%

18
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TN BHERNERMH»NI—T 1 VIR
- 2R B OK
> Krippendorff’s a = 0.83 1o 0.89 (inter-rater reliability)

> o« = 0.80 to 0.95 (intra-rater reliability)
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RQ1: To what extent do teachers teach
vocabulary based on their TC?

Q9: To What Extent Is Your Vocabulary Instruction Based on Your Beliefs?




Results (RQI)

e 82 NEERH TTCIZEODOWTHA WS, ¥rEZE (95
1 6.4%H 538 < . 65.6UNHIHIEE) .

e Binomial tests L Uz-testiz L Y. ZHOoHITBRTIT AR W
Z Y HERETHY ICRERR T M7,

c TCIZEDH R WIERICIE, FFEATE - £&RDOLAXNIL - BEFH
NDEENEIZEITF LN,
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RQ2: How do teachers conceptualize vocabulary knowledge
and how does the conceptualization affect teaching practices?

What Components You Have Thought of as Vocabhulary Knowledge?

1004
95.29% 96.8%
88.7%
74.2%
69.4%
62.9%
37.1%
25.8%

Pronunciation Spellling Mealning Core Collocation Com pEme nts Grammar Registe r Freql.:le ncy
Components of Vocabulary Knowledge

BB.7%

751

Percentage (%)
=

25




Results (RQ2)

| 2N EB (Q6)
c BENDRKRZ O UT e8I A L TW5
- BE (95.2%)
- &Y (96.8%)
- Bk (88.7%)
- PIZHER (88.7%)

e RFIZLIY R Y — (37.1%) XRHEE (25.8%) IV ¥F -7,

« > D2 (Written, Spoken) Y B Zz@E=%mi#Z L TIRA TV 5
ENKET W
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Counts

Frequency of Teaching Each Vocabulary Knowledge Components in Class

60 1
40 1
cMotat all
- Rarely
- Sometimes
- Fairly often
50 - - Every time
{] ]

Pronunciation Spellling Mea'ning Core Collocation Com p&me nts Grammar Hegister Freql,'te ncy
Components of Vocabulary Knowledge

£0



2. BIRHE (Q5)

* FriedmanfRE : BREBRERICL > THEIRBEICERE
(7 %8)=183.96, p<.001) .

e Wilcoxon R 7 tbE -
c BRRYEBNVELHRZIZHAONTWE (RE=4) ,

e LIYRYI— (74—7ILY) REEIZFEEIIALLL (HEREEKX: r>.80) .
> EEBY L TEATVWSAIEROZEVASEIZHEEICO RRIN TV S
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Vocabulary Teaching Technique

[
on

Vocabulary Teaching Techniques (Percentage)

Word Sheet

Guessing from Contexts -
Flashcards

Intensive Reading -
Extensive Reading -
Dictionary

Etymology -

Text Enhancement -
Conversation Tasks -
Information Gap Tasks 1
Writing with Feedback
Dictation -

Speed Reading -

Glossing

Word Categorization Tasks
Meaning Mapping
Keyword Method -

Visual Aids (Pictures, Videos)

Pronunciation Practice

]
L&) ]
=
=

Percentage (%&)




Reasons

Limited class time -

Classroom environment (student dynamics) 1

Learners own experience -

Goals or Exams

Personal beliefs or teaching policy -

Curmmiculum or Course of Studies 4

External sources (teachers/books/iworkshops)

Reasons for Selecting Classroom Activities (Percentage)

Percentage (%)

28



3. 18RI 7 tnAE (Q7 X Q6)
« BRAMAMDAF (Q6) I RX7ER (Q7) DREICZHDEAE
iR (P RETRE)
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EEEKREE 5B IR a2 IR
(Q6) (Q7) 4 T

Components BIRNIEER - 001 BREEZDEBRNEBIRIRIIC

(GER) (etymology) | B s LT\ B4,

Frequency . RE D ERH SEESRE

= . . . _

(S ) HEORA 5L <001 oL is i s,
_ \ BERRzF >BE RS DIE
SWEEGRER . . o A

Frequency 2\ NEhE AR 44 002 % %25 . (5 B KA FE ~ ) Fit .
s < Bk ES YRR X R

Meaning AR -7 8OR 32 043 RERDIER D RR IR

Bt eidA,
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RQ3: To what extent do teachers believe that
vocabulary can be taught in class?

Q12: Do you think students can learn vocabulary under the condition that little class time is used for it?

32



Rl 2 <8I R <K THEHFTE S
« FIATIRER Y — LD $H B (n = 8),
s £TERKADNDTAHIRE (n=21),

« EARNTHSD (n=3),
c EBRIBEDNEBEEINE N (n= 1),

c LDIEBNTHE D 2N TE 5
(n=4),

« FEPEZNTNIIFEBEDTFHH
HEODTENEHEELT(n=1).

BB WwWerEETEL W

° EJ:-

=
Ta

N

FXOFHE T a>7 (n= 1),
EOEBRERS S (n = 3),

BN S, £EHNBHTITD
ZYISE L\ (n=14),

e FLWEKZEEA 578 (n="T7)

. B

i

TN (n=1)
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Results (RQ3)
« ERD KZEHHBEIEEIZ 56~ I5%, ZH|W\WT\W5
« H96FHY IRETHLLFRZEIN RS TLEEFEILTRE, ¢
EZTEY., TOEHrYLTT "8 -84H, "ES
e ZEJKIE THFOBEM R CRET R DR, LY R IE
HIZZE T TW 5

o

E
=R

c SERIKERARDES 5 3 EE

nNe 7

FENDKEIZTAHBL TS
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RQ4: How do teachers evaluate students’ vocabulary
knowledge?

Q14: Vocabulary Assessment Methods (Percentage)

Fronunciation (reading aloud) -

Fill in the blanks 4

Write a sentence using a word o

Perform a task using vocabulary -

Write the form -

Write or Select the meaning 4

Dictation (write meanino/form) -

Assessment Method

Mini test -
Student quiz -
Mot tested exclusively for vocabulary -

Image matching

[
o
'_..-
=
=
on

20

Percentage (%)




Results (RQ4)
Q6( ERENE

X L Ea X X
Pronunciation &7 Xh HETELRTHHERIL RIRICHE

=] T n:l:'fﬁ L’(\/\%
.. T477—3 FERE - SEEME 5T ST %
Pronunciation 391 .009 HSU))\#’L’(M‘%
. TA47T—¥3 XFLNILD Rz D B R LY EF
Spelling S 395 .009 (AT S
. a5 —>a i ¥
Collocation 15| A B, 343  .024 /_T > 3> BRAE AR
%%E:F'fﬁo
Grammar / SIS s 0= s BN EAICE ST E T
Core >avd Ry o Tl EIR,



{ERIRT -

F4IF—¥3 "fﬁff/@é o TRECEHEORMAN B, &3
> - - - VERBE D Z 0% 3 B R R
. PRI & - IR \

XHrEAl - IR AR RIS 20 01 L KRR
(guessing SHEHATHOF 35 .02-04 Lz ag o~ -

from context)  { A5 I ZEIR T SR E,

A [COE N ?;%i;f;{ | e AHOFER (RILFE—FIL) H
(video clips) 235@ i ' ' TEF RO RIRINS,

_ ARIVEER - & - X .
75v¥ah)— 2 A At o HED N BRBRICT 4 —

) o 2 B FHE I RER.



/N R BRAT

+ B > I RT > FHEOENET ILOFRE I IF I M-

(CFI = 1.000, RMSEA = .000) ,

« ERDEEED .
Z2LT\W5,

9 2 IBIRY FAIZED ERH 2RI 12 B2

0.3

p TaskUse

Emphasis

0.28

Pt Assessment
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Keywords for Discussion

« EFL vs. ESL

« What is the teacher’ s role in vocabulary teaching in EFL?

 Intentional vs. Incidental

 How teachers can provide incidental vocabulary learning?

« Size vs. Depth

» Tools for researching vocabulary

« SKELL, Lextutor, ChatGPT, etc.

47



Teachers’ role in EFL (webb & Nation, 2017)
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Four Strands

cZEBEZFV IO S5L (VF5/NR) NS URLLLLHILT ST
OIZFHH»Y IR 5

| . Meaning-focused input (Reading, Listening)

2. Meaning-focused output (Writing, Speaking)

3. Language-focused learning (intentional learning)
4

. Fluency development
- HEHIDR LAY H S
c TE5LITELITH (e.g., 4/3/2 task)
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SKELL

» https://skell.sketchengine.eu/#not-found

c BN HEB LT WVEEXRMSE 2 EHNNTET S

@SKELL

‘ & English ¥

ABOUT SKELL


https://skell.sketchengine.eu/#not-found

Lextutor

e https://www.lextutor.ca/

cFEENHEECTIIAIMNANERZELARNILZ 5052 N TES

Willkommen/bienvenue/welcome - y {Hola! - to the

CO m p leat LeXi Ca l Tu to r v:8.3 Entsee;x?hrdosr to/ ENG: | Mjmnc ® 0icc ® A

:Hyps 1,2 ; Cloze VP, N-Wd; ID-wd; RT ; Flash; Clic

QUICK LOOK-UP or LISTEN

speak. .. I

For data-driven language learning on the Web

BEST SCREEN : Edge/Chrome Zoom 80/90/100/110%@13/14-15/17/20"
: Browser Edge Zoom 101% Size 13" IP 118.6.68.9[?]

A"/ E"'[» N Enter a word...

List_Learn

Group Lex
Hypertext
RA Readin

Resource-Assiste

Corpus
Grammar

No cookies, registration, ads
USER BUILT SINCE 2015 "Best from Canada since Trivia

LEXTUTOR

M
MOBILE QUICKLINKS > FRENCH

Multiwords Text Tools

Range Coverage

Famil-/Lemmat-
ReacTime iZ -er

STM Frequency

+Nuclear

Vocab Stats Text Compare


https://www.lextutor.ca/

Examples of activities

Extensive reading

Classification

Information transfer
Task-focused spoken interaction
Linked skills

4/3/2 task

Extensive reading

Guessing from context

N 30000

Speed-reading

| 0.Vocabulary-focused comprehension questions

52



Examples of activities

| I. Interactive reading

| 2. Reading with highlighting

| 3. Glossing

| 4. Writing with feedback

| 5. Computer-mediated written interaction
| 6. Ten—-minute writing

| '7. Flashcards

| 8. Keyword technique

| 9. Word parts

20. Dictionary use

53



Examples of activities

2 |. Dication
22. Semantic mapping
23. Intensive reading
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